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Question 3
The mark scheme for this question indicates that ‘The mark awarded cannot progress 
beyond the top of Level 2 if only language OR structure has been considered.’ It was 
pleasing to see that in the main responses had considered both language and structure 
and that candidates had been encouraged to be aware of structural points such as lists, 
sentence types and repetition. Explain is a mid-level skill, comment a lower level skill and 
analyse a high level skill, which gives candidates opportunities to achieve across the range.

The minimal responses where language AND structure were not dealt with were a good 
discriminator, as was the way the effects of language had been explained. Understanding of 
terminology is not always a good discriminator as sometimes what the candidate identified 
as structure was actually language (for example, adverbs) and some candidates used some 
very sophisticated terminology (for example, asynedetic listing) to identify features, but 
could not really explain clearly why that might (or could) be engaging. The best answers 
were specific about how effects were created, and the analysis was closely linked to the 
evidence used.

Responses that were in Levels 1 and 2 tended to indicate that language and structure ‘is 
used to engage and interest the reader’, again, in the question, which did not allow them 
to meet higher levels by looking at how both language and structure are used to achieve 
effects and influence readers.

At these levels, candidates often identified and named devices, but did not demonstrate 
the skill or understanding to discuss their use. These responses were characterised by 
writing without any explanations – candidates here were good at finding both language and 
structure features, but not as confident at explaining them. The responses were much more 
at a descriptive level, with limited and underdeveloped evidence. 

Responses at the top levels were commenting on both language and structure consistently, 
confidently and succinctly. In these levels, candidates were exploring and analysing 
language and structure, with detailed and discriminating references. Many were able 
to explore less obvious features such as the power differentials and the lexical field of 
limitation alongside typical features of rhetorical questions and direct address. 
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This is a succinct and perceptive response which meets everything needed for the top of Level 
5, showing that points do not need to be lengthy. There is comment on lexis, analysed in terms 
of space and possessions with discriminating comment on ‘the surprising absurdity of fitting so 
much into so little’. The use of pronouns (L) and repetition (S) and of rhetorical questions (S) are 
linked together, analysing the effect in terms of the reader: ‘it pushes the reader to reconsider 
their choices, engaging and interesting them’. 

Examiner Comments

The ‘fronted adverbial’, the verb use and tone (L, L and L) are analysed in terms of how they are 
used to achieve effects and influence readers in a subtle way: ‘connotations of organisation, 
purposefulness and speed’ and the ‘unrelenting reality of the prison’. The final point on 
structure, the use of rhetorical question, analyses the influence on readers in ‘makes the reader 
feel, in a way, naïve’.

Examiner Tip
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Question 6
Candidates in the mid-levels were at least commenting on ideas, events, themes or settings. 
These candidates were commenting on and explaining ideas and events in the main, with 
straightforward opinion at the beginning and end of the pieces, normally ‘successfully’, with 
appropriate and relevant references. The majority were able to comment clearly and explain 
events and ideas, although some attempted to comment on each one of ‘SITE’ where there 
was more to say on, for example, ideas and events. The level of evaluation at borderline 
grade 4 was straightforward: ‘The writer is successful in showing positivity about moving to 
a smaller house’.

Candidates at the higher levels were at least analysing and at best evaluating ideas, events, 
themes or settings. They were exploring and analysing ideas and events in the main, 
with well-informed and critical judgement and appropriate, detailed and discriminating 
references. The majority were able to analyse and evaluate events and ideas, theme and, in 
some cases, setting. The level of evaluation was well-informed and developed, with varied 
levels of evaluative language used. 

At the lowest levels, candidates were at least describing and at best commenting on ideas, 
events, themes or settings. These candidates were describing ideas and events in the main, 
with limited judgement and references. The majority were able to describe, and some 
comment on, events and ideas. The level of evaluation at the lowest levels was limited, with 
limited evaluative language used.

The mark scheme for this question indicates that ‘References to writer’s techniques should 
only be credited at Level 2 and above if they support the critical judgement of the text.’ It 
was pleasing to see that in the main responses had attempted to be evaluative, even just 
at the level of ‘successful’ or ‘effective’ and that candidates had been encouraged to use 
evaluative language. There were some responses that very successfully used language and 
structure (AO2) to underpin the evaluation, but this was minimal. The focus must be on ‘how 
well’ rather than ‘how’ – which is AO2.

The quality of evaluative language was a good discriminator, as was the way the ‘SITE’ 
was explained. Responses that were in Levels 1 and 2 tended to indicate that ‘the writer 
does this successfully’, which did not allow them to meet higher levels by evaluating texts 
critically, for example in terms of the audience and purpose of the text, how it may be 
successful or not successful in different ways. Candidates should be encouraged to focus on 
what the question asks them to evaluate, not just evaluating ‘the text’. Candidates should 
consider alternative readings.
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There is a sustained focus on the demands of the question in the answer. Textual 
references are used in a discriminating way throughout. This answer shows that it is 
possible to achieve a detached critical overview with reference to language and structure 
to illustrate the points. The evaluation is sustained, from ‘successful attempt’, ‘resoundingly 
optimistic’, ‘subtly manipulates’, ‘impressive decluttering’, ‘has a positive effect’, ‘great effect’ 
and ‘extremely reassuring’. It is a concise approach from the candidate, but the points are 
always backed up with discriminating evidence which persuasively clarifies the points being 
made.

Examiner Comments

This is a good example of how language and structure can be used to support the 
evaluation. 

Examiner Tip
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This is a brief response but has focussed on the AO. The comment ‘is successfully achieved’ 
is a straightforward opinion, but given that there are limited assertions and references the 
response gets to the top of Level 1, but not quite into Level 2. There is one opinion and one 
example, but the example takes up two lines of the response.

Examiner Comments

Ensure that examples are relevant and succinct.

Examiner Tip
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Question 7
Question 7a

Most candidates were achieving at least Level 2 for this question. The questions are 
designed with ramping in mind and to encourage achievement, and this question requires 
understanding of the second bullet point of AO1: select and synthesise. Candidates in 
the mid-levels were able to give at least two or three similarities, demonstrating clear 
synthesis and valid evidence. Candidates at the highest levels were able to give a number of 
similarities, demonstrating detailed synthesis and appropriate and relevant evidence.

Even the lowest level candidates were able to give at least one similarity, although with little 
synthesis or evidence.

This question requires understanding of the second bullet point of AO1: select and 
synthesise. In some cases candidates attempted to examine differences, and these 
differences were credited in the answers to 7b (these were together to be marked in the 
ePen system).

The question will always ask about similarities. In this case it was ‘What similarities do the 
writers share in these extracts?’ In this case candidates sometimes confused the writers 
with the texts, perhaps because the texts were written from a personal perspective. They 
then wrote about similarities between the texts – ‘both writers use rhetorical questions’, for 
example. This is an AO1 question and therefore these responses were credited. They were 
valid given the writers were the people in the extracts and the texts were their personal 
views. 

In some cases candidates tried to write more than was required for only 6 marks here. In 
this case the question worked as intended, it was just that candidates did more than could 
be rewarded for 6 marks.

Question 7b

It was pleasing to see that in almost all of the responses marked candidates had compared 
the two texts. Responses at the mid-level considered a range of comparisons between 
the texts, with comment and explanation of writers’ ideas including theme, language and/
or structure. At this level the use of references was appropriate and relevant to the points 
being made.

Responses at the highest level considered a wide and varied range of comparisons between 
the texts, with exploration and analysis of writers’ ideas and perspectives including theme, 
language and/or structure. At this level, the use of references was balanced across the texts 
and fully supported the points being made.

Responses at the lowest level considered one or more obvious comparisons between the 
texts, with comment on writers’ ideas. At this level the use of references was limited. Even at 
this level there was an attempt to compare the texts.

The mark scheme for this question indicates that ‘Responses that are unbalanced will not 
be able to access Level 3 or above, where explanation of writers’ ideas and perspectives 
is required alongside a range of comparisons between texts.’ It was pleasing to see that 
almost all responses were able to compare texts, even at a basic level. The range of 
comparisons, level of comment on both ideas and perspectives and the use of references 
was a discriminator. The high level responses tended to focus more on perspectives as well 
as ideas.
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7a) This is a detailed and comprehensive response which looks at a range of similarities, 
synthesising information: ‘a downgrade in space’, use of language, ‘a degree of emotion’. These 
are detailed and relevant, even though the reference to language is more about the text than 
similarities between the writers. The reference to differences, ‘albeit to different locations and for 
different reasons’ does not detract from the detail in the response. 

Examiner Comments

7b) This response gets straight into the business of comparing and the first comparison – ‘the 
discarding and selection of possessions in text 1 is forceful, necessary and that text 2’s is optional 
and by choice’ - is a discriminating comparison. The comparison of tone, the emotions around 
possessions, the personal connections, the feelings about decluttering and the differences in 
language use give, overall, a varied and comprehensive range of comparisons between the texts, 
demonstrating analysis of the ideas of the writers: ‘more ruthless ideas on decluttering’, ‘showing 
that possessions are controlled’. Evidence is balanced and discriminating. 

Examiner Tip
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Question 8
Examiners felt that this question allowed candidates to be creative with language and write 
with emotion. The responses generally used an appropriate tone and identified something 
interesting to write about. The standout responses were full of personality, even if the 
subject matter was not. Paragraphing was not always conscious, at times just ‘chunks’ rather 
than for any deliberate reason.There were some delightful and quirky responses – a trophy 
won and secret reveal about cheating in an egg and spoon race to win it – with a warning to 
the examiner to keep their mouth shut! The best responses were often emotive and sincere. 
As one examiner wrote ‘One candidate described the sky as it changed colour which was 
really lovely’. Types of possessions were fairly varied, although most popular were ‘phones, 
cars, teddies, or consoles. The most successful answers seemed to be those that focused 
on one possession in detail rather than listing of possessions with just paragraph to explain 
reason for value. Those focusing on one gave a better sense of a response with a clear and 
effective structure, often cyclical 

At the Grade 4 borderline candidates tended to at least have straightforward and at best 
appropriate use of tone, style and register, selecting material and stylistic or rhetorical 
devices to suit audience and purpose. At this borderline level candidates tended to connect, 
but not always develop, ideas and information, with some structural and grammatical 
features and paragraphing. In the best responses candidates tended to at least have 
effective, and at best sustained, use of tone, style and register, managing material and 
stylistic or rhetorical devices to suit audience and purpose. At this level candidates tended 
to manage (but not always manipulate) ideas and information, with a range of structural 
and grammatical features and paragraphing. Even at the lowest levels candidates tended 
to offer a basic response. They always had straightforward use of tone, style and register, 
with audience and purpose not always clear. At this level candidates tended to express but 
not always connect ideas and information, with limited use of structural and grammatical 
features and paragraphing.

The assessment objectives for these tasks effectively discriminated the quality of responses. 
The main areas that were discriminating were the quality of AO6 (particularly use of 
punctuation), and the success of tone, style and register in AO5. Sentence structure is 
an area to focus on: use of passive/active; varying the way sentences begin; more use of 
subordinate clauses to begin complex sentences; effective use of one-word sentences and 
one-sentence paragraphs to demonstrate conscious crafting. Some candidates attempted to 
use ambitious vocabulary while some seemed to steer away from ambitious vocabulary in 
order to maintain accuracy.
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This candidate has an engaging, subtle and deliberately sophisticated voice throughout. The 
response begins in a compelling way, involving the reader, and this is sustained. Effective use of 
tone, style and register are evident, for example ‘Picture this. A young child with blonde ringlets’, 
and there are subtle and sophisticated structures such as ‘I suppose our parents would hope 
for acknowledgement of a wonderfully thoughtful gift from Christmas half our lives ago, or the 
teachers pray that...’ There are simple, yet engaging techniques used to interest the reader, such 
as ‘Now I don’t know about you’, and ‘Now imagine being left that thimble’, but these shape the 
audience response with subtlety and offer personal anecdotes in an effective way. The response 
is subtle, sophisticated and sustained, with strategic use of vocabulary and ideas.

In AO6 the candidate achieves the full 16 marks. There are very limited spelling errors (only 
a couple of minor errors) and the vocabulary is extensive, for example acknowledgement, 
contraption, moulded, significant, facilitated and unparalleled. Punctuation is used with accuracy and 
there is a range of sentence structures used selectively for effect. 

Examiner Comments

It is important to remember that this is an untiered paper, and that full marks 
does not have to equal perfection. There may be responses that are 40+++. 

Examiner Tip
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Question 9
Many successful responses decided that 'peers' didn't have to mean at school, crafting very 
engaging and interesting responses, for example an inspector at an airport giving a speech 
to workers, or a speaker from a top company giving advice based on their success.

Some answers repeated the same few sentences effectively for impact, others did so less 
successfully and felt as though they had run out of ideas. Many candidates had similar ideas 
drawing on their experience of preparing for examinations by using a timetable, folders or 
breaks. 

Those who acknowledged the text as a speech and put in details such as [pause here] or 
asked a question that involved audience participation and then imagined audience response 
were very successful in showing their understating of form, audience and purpose. 
Examiners noted some very clear development of a personal voice, using humour and 
personal anecdotes. Less successful responses felt as though candidates were ticking off a 
list of techniques to include without a sense of their purpose or effect. 

At the Grade 4 borderline candidates tended to at least have straightforward and at best 
appropriate use of tone, style and register, selecting material and stylistic or rhetorical 
devices to suit audience and purpose. At this borderline level candidates tended to connect, 
but not always develop, ideas and information, with some structural and grammatical 
features and paragraphing. In the best responses candidates tended to at least have 
effective and at best sustained use of tone, style and register, managing material and 
stylistic or rhetorical devices to suit audience and purpose. At this level candidates tended 
to manage (but not always manipulate) ideas and information, with a range of structural 
and grammatical features and paragraphing. Even at the lowest levels candidates tended 
to offer a basic response. They always had straightforward use of tone, style and register, 
with audience and purpose not always clear. At this level candidates tended to express but 
not always connect ideas and information, with limited use of structural and grammatical 
features and paragraphing.

The assessment objectives for these tasks effectively discriminated the quality of responses. 
The main areas that were discriminating were the quality of AO6 (particularly use of 
punctuation), and the success of tone, style and register in AO5. Sentence structure is 
an area to focus on: use of passive/active; varying the way sentences begin; more use of 
subordinate clauses to begin complex sentences; effective use of one-word sentences and 
one-sentence paragraphs to demonstrate conscious crafting. Some candidates attempted to 
use ambitious vocabulary while some seemed to steer away from ambitious vocabulary in 
order to maintain accuracy.
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The opening to this response has an effective use of tone and style to engage the listener, 
for example ‘Very? Somewhat? Not at all?’ The use of two examples of Boy A and Boy B is a 
useful and effective way of shaping the listener’s response, and time is manipulated well to 
show the importance of their organisation for exams. Language is used for effect, for example 
‘flustered, frantically’, ‘More importantly’, ‘weird and wonderful’. The structure becomes a 
little more repetitive on the second page with a more factual tone. For example ‘There are 
many…’ is repeated, although this could be deliberate. There are a few slips in the structure, 
for example ‘To me, being organised is crucial to me’, and the second page is more repetitive 
in structure, which means that this is a lower Level 5 response. There is some shaping of 
audience response (Level 5) and some sustained use of tone (Level 4/5 as it is not fully 
sustained) and information and ideas are managed with cohesive and deliberate structural 
and grammatical features used (Level 4). The response therefore meets the lower end of Level 
5 with 21. 

For AO6, there is an extensive vocabulary at the start (crucial, unkempt, frantically) and 
punctuation is used for clarity, rather than for emphasis. Sentence structures are used 
accurately, and, in most cases, selectively throughout the response. A mark of 14 at the lower 
end of Level 5 is appropriate.

Examiner Comments
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Paper Summary
Based on their performance on the paper, candidates are offered the following advice:

•	 For short answer Questions 1 and 4 ensure that you are responding briefly and selecting 
information, not just writing out a section. For Question 4, make sure that you read the 
question carefully.

•	 For the AO2 (language and structure) questions, make sure you are offering ideas 
about how language is used. Again, for Question 2, many of the candidates gave an 
example, but not all offered a comment about how language was used. For Question 5 
the example is given for you, so read the example and talk about how language is used 
rather than selecting another example from it. 

•	 For Question 3, consider the way Text 1 has tried to engage you as the reader. You could 
pay particular attention to the opening and closing of the text as these are important 
points for any writer. They will help you to see how the writer has shaped their text to 
initially gain the interest of the reader and then to leave them at a particular point.

•	 In Question 3, try to cover points on both language and structure, commenting on 
the different techniques that have been used by the writer and how they engage and 
interest the reader.

•	 For your evaluations, make sure you are thinking about which elements from SITE 
are useful for the text you have read, and use evaluative vocabulary when you are 
commenting. You do not need to comment on language and structure here unless this 
supports your evaluation. You can think about the audience and purpose of the text and 
whether it would be successful for readers.

•	 For question 7a, always comment on similarities. You can comment on differences in 7b. 
There are only 6 marks for 7a so be brief and succinct here. In 7b, link comparisons back 
to ideas of the writers and their perspectives.

•	 When you are writing, always think about your reader, what you want them to 
understand and how you want them to react at different parts of your writing; then 
choose the best words, phrases or techniques available to you to achieve those effects. 

•	 Think carefully about how you will begin to write so that it is engaging for your reader 
from the very start. 

•	 As you begin to write, know where you will end. This will help you to write in a manner 
that is cohesive and coherent for your reader. 

•	 Take care throughout with accuracy of all sorts: spelling, punctuation and grammar. 

•	 Keep a close eye on the time during the examination and use the number of marks 
available for each question as an indication of how long you should spend answering 
each question.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx




